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An Overview of Morris College  

 

 

 Morris College was founded in 1908 by the Baptist Educational and Missionary Convention of 

South Carolina to provide educational opportunities for black students in response to the 

historical denial of access to the existing educational system. Today, under the continued 

ownership of its founding body, the College opens its doors to a culturally and geographically 

diverse student body, typically from the Southeast and Northeast regions. Morris College is an 

accredited, four-year, coeducational, residential, liberal arts institution awarding baccalaureate 

degrees in the arts and sciences. The College serves the needs of its students, alumni and 

community.  

It serves its students by providing a sound program of liberal education in selected curricular 

areas and maintaining a strong program of teacher education; providing counseling in 

academic, social, career and personal development.; and promoting an ethical and religious 

environment which complements the student's total development. 

It serves its alumni by maintaining a continuous relationship which addresses the interests of 

alumni. It serves its community by providing continuing education and services to clergy and 

laity; promoting the growth and development of the larger community through public service 

programs; and providing research services and facilities in the solution of academic and 

Community problems.  

Morris College is primarily a student-centered institution which seeks to fulfill this mission by 

evaluating the academic performance of students to ensure their competencies in 

communication, problem solving and critical thinking; emphasizing a broad understanding of 

the liberal arts and sciences; and emphasizing specific professional and technical skills 

necessary to meet societal demands. This student-centered commitment embraces the College's 

motto, “Enter to Learn; Depart to Serve.” 
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The Mission of Morris College 

 

Morris College’s mission is to serve the needs of its students, alumni and community.  It serves 

its students by providing sound liberal arts and career-based programs with a particular 

emphasis on teacher education; providing an intensive program for mastering basic social, 

thinking, listening, reading, mathematical, technological, and leadership skills; providing 

service to assist in their academic, social, professional, and personal development; promoting 

and ethical and religious environment which complements the students total development. 

It serves its alumni by promoting a relationship that is mutually beneficial to the alumni and the 

institution. 

It serves its community by providing continuing education and services to clergy and laity; 

promoting the growth and development of the larger community through public service 

programs; and providing research services and facilities in the solution of academic and 

community problems. 

Morris College is primarily a student-centered institution which seeks to fulfill this mission by 

evaluating the academic performance of students to ensure competence in communication, 

problem solving, critical thinking, and the use of information technology; emphasizing a broad 

understanding of the liberal arts and sciences; emphasizing specific professional and technical 

skills necessary to meet societal demands; and emphasizing total development of the student 

for responsible citizenship in a global society. The students-centered commitment embraces the 

Colleges motto: “Enter to Learn; Depart to serve.” 
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An Overview of the Morris College Teacher Education Program 

 
The Teacher Education Program is the Educator Preparation Provider (EPP) of Morris 

College. The Teacher Education Program is one of five programs housed in the Division of 

Education: (1) Health Science, (2) Recreation Administration, (3) the Army Reserve Officer 

Training Corps, (4) Cooperative Education, and the, and (5) Teacher Education, to include the 

Call Me Mister Program.   

The Teacher Education Program offers baccalaureate degrees in six (6) areas: Early 

Childhood Education, Elementary Education, Biology/Secondary Education, 

English/Secondary Education, Mathematics/Secondary Education, and Social 

Studies/Secondary Education.  

The program of instruction for all teacher education majors consists of four main 

segments: general education, professional education, the specialized requirements of the major 

discipline, and electives. The Teacher Education Program is designed to ensure that all 

candidates graduate demonstrating the EPP’s pre-determined knowledge, skills - dispositions 

and are prepared to be teachers who are competent, critical thinkers, reflective practitioners, 

and caring. 

 

Secondary Education Candidates 

 

Candidates preparing to teach on the secondary level are majors in their chosen disciplines        

( i.e., Biology, English, Mathematics, Social Studies).  They must, however, enroll in the 

Teacher Education Program and have two academic advisors: one for the major discipline and 

one for the professional education courses.  The program of instruction for all teacher education 

majors consist of four main segments: general education, professional education, the 

specialized requirements of the major discipline, and electives.  The Teacher Education 

program is designed to ensure that all candidates graduate demonstrating the EPP’s pre-

determined dispositions and are prepared to be teachers who are competent, critical thinkers, 

reflective practitioners, and caring. 
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The Call Me Mister Program 

The Call Me Mister Program is a scholarship teaching preparation program. The 

program seeks to recruit, prepare, certify, and secure employment for young African American 

males, who want to teach in the elementary schools in South Carolina. One may major in Early 

Childhood Education (PK-3) or Elementary Education (grades 2-6). Basic criteria for program 

consideration are to maintain of a minimum of a 2.50 grade point average, enroll in at least 16 

credit hours per semester, and to take Praxis Core, a basic skills test required for pre-candidates 

to be considered for admission to the Teacher Education Program, no later than the summer 

prior to the beginning of the sophomore year. The Call Me Mister Program provides financial 

assistance toward participants’ books and tuition. All participants must complete and sign a 

contractual agreement. For more information, contact the Collaborator for the Call Me Mister 

Program at Extension 3197. 

Conceptual Framework 

 

CAEP’S definition of Conceptual Framework: ”[It] establishes the shared vision for a EPP’s 

efforts in preparing educators to work in P-12 schools and provides direction for programs, 

courses, teaching, candidate performance, scholarship, service, and EPP accountability.” 

Morris College Teacher Education Program’s Conceptual Framework is summarized in the 

following paragraphs. Whatever we do in the teacher education program emanates from our 

conceptual framework.  It is the premise for all that we do. 

 

Shared Vision 

 

      The strategy for development of the EPP’s Conceptual Framework ensured that the results 

reflected a shared vision held by faculty, administrators, candidates, retired educators, the 

Teacher Education Advisory Council, cooperating teachers, P-12 administrators, and other 

constituents of the EPP. Through the work of the teacher education faculty, under the 

leadership of the EPP’s Head, varied meetings, e-mail exchanges, and drafts were written, 

shared, and rewritten before the EPP’s Conceptual Framework emerged into a living document 
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that continues to evolve. The conceptual framework represents the Morris College Teacher 

Education stakeholders’ core beliefs about the content, professional, and pedagogical 

knowledge and skills that teacher candidates must know and be able to do in order to become 

the competent, critical thinking, reflective, and caring teachers who help all students learn.  

 

Coherence 

 

      The conceptual framework articulates a process and system that ensures coherence among 

the programs within the EPP. The knowledge, skills, and dispositions expected of candidates 

are consistent with the conceptual framework. The conceptual framework gives unity to the 

programs delivered by the EPP by providing the foundation on which to build. Further, it 

ensures consistency regarding the knowledge, skills and dispositions required of all candidates. 

Among the critical attributes that transcend the entire EPP are historical and philosophical 

knowledge of education, the roles of technology and diversity in the teaching-learning process, 

as well as the knowledge, skills, and dispositions acquired from the experiential opportunities 

of service learning, practica, and directed teaching. 

 

Vision Statement 

Morris College envisions the Teacher Education Program as the premier program in the nation 

in preparing teachers who are competent, critical thinkers (analytical), reflective practitioners, 

and caring. Also, it envisions the graduates as being committed to meeting the educational 

needs of all learners in our world’s diverse settings. To this end, the EPP’s vision is captured in 

the theme: The nation’s premier teacher education program in preparing teachers who are 

Competent, Critical Thinkers, Reflective Practitioners, and Caring.       
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Mission Statement 

The mission of the Teacher Education is to prepare candidates for teaching careers in 

elementary and secondary schools. Included in the mission is the concept of providing high 

quality programs through effective teaching, content-related field experiences, on-going 

assessment, and other learning opportunities to ensure that all graduates meet the standard of 

highly qualified. 

Because of the constant technological, social, and occupational changes in our society, 

education must be dynamic. More than ever, students in today’s P-12 schools must learn how 

to become independent learners and adept at adapting to the changes in every aspect of life and 

learning. Thus, their teachers must be models of independent learning, while demonstrating 

enthusiasm, motivation, and love for the teaching and learning process. Teachers must also be 

experts in and modelers of the elemental skills of listening, reading, speaking, and writing; for 

mastery of these skills serves as the foundation for independent and lifelong learning.   

 

Teacher Education Theme 

 

The theme of the of the Morris College Teacher Education Program’s Conceptual  

Framework is preparing teachers who are competent, critical thinkers, reflective practitioners, 

and caring. 

Commitment to Diversity 

 

      In adherence to college policies and procedures, the EPP has a strong commitment 

 

 to respect diversity among learners and within the educational endeavor. The content of  

 

the conceptual framework confirms that commitment. Elements of the conceptual 

 

 framework ensure that candidates acquire the knowledge, skills, and dispositions needed 

 

 to demonstrate respect, compassion, consideration, and fairness when working with  

 

students from diverse backgrounds, as well as learners with exceptional and varied ability 

 

 and learning styles. 
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Commitment to Technology 

 

      The EPP’s conceptual framework identifies specific competencies expected of 

 

 candidates in the understanding, application, and integration of technology in planning 

 

 instruction for and teaching P-12 students. Candidates are expected to use technology to 

 

 enhance learning.  Faculty are committed to modeling the use of technology in teaching 

 

 the teacher education candidates to ensure that candidates acquire the knowledge, skills 

 

 and dispositions required to enhance learning for all P-12 students, as well as to increase  

 

teacher productivity.  

 

 

Candidate Outcomes 

The EPP identified four candidate outcomes that serve as the vehicle that guides the program 

and as the adhesive that connects and binds the candidates’ learning experiences: 

Competent  

Competent teachers are experts in the content that they teach. Teacher education programs must 

provide candidates with a foundation of information, research results, and theories that can be 

applied to experiences in classrooms. Teachers must have a thorough knowledge of formal and 

informal assessment strategies. Thus, teachers must have the ability to understand a given 

situation, access appropriate information, and analyze the circumstances in light of potential 

results. Further, they must possess and appropriately apply knowledge relative to diverse 

cultural, social, economic and cognitive differences that learners bring to the classroom. 

Competent teachers also understand and use their knowledge of technology to bridge the social, 

cultural, and economic gaps, in order to increase the probability of equal access to educational 

opportunities.  

Critical Thinkers 

Teachers think critically about every aspect of the teaching-learning process: the curriculum 

standards that must be taught, the selected objective, the most effective way to introduce the 

objective, which en-route learning’s must be presented first, how to take a learner from not 

knowing to knowing, which guided activities will best reinforce the learning for all learners, 

and the most effective means of determining if learning has occurred for all learners. Further, if 
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learning has not occurred for every learner, then the analytical teacher knows what to draw 

upon his repertoire of content and pedagogical knowledge.  

Reflective Practitioners 

Teachers who are reflective practitioners master the hallmarks of reflective practice: self-

knowledge and self-assessment. Self-assessment motivates self-improvement.  Thereby, 

reflective practitioners continue to grow in their ability to teach by thinking about their 

teaching, testing teaching ideas, and improving practice.  

Caring 

Caring teachers model respect and sensitivity for their learners. They also work to support the 

learners’ self-concept and self-efficacy as much as their achievement; encourage efforts while 

challenging students to do their best; promote a climate of caring and trust; help students set 

achievable goals; and consider individual growth or progress in assessing learning.  

 

The Candidate Dispositions 

 

When the EPP’s competent, critical thinking, reflective practitioners, and caring candidates 

graduate, they will also possess and demonstrate the following five elements of moral and 

ethical behavior: 

 
1. Value for reflection as a part of professional growth; 

2. Respect and value for all students and their diverse talents and abilities; 

3. A sensitivity to community and cultural norms; 

4. Establishing and maintaining high expectations for all students and believing that all 

children can learn 

5. Value for collaborative efforts to enhance practice and problem solving. 

6. Value and demonstrate fairness in all interactions with students, parents, and colleagues.  

 

The EPP’s Candidate Outcomes and Proficiencies 

The Teacher Education EPP’s four candidate outcomes are supported by 21 proficiencies that 

must be demonstrated by all candidates. These proficiencies are aligned with the EPP’s 

conceptual framework, the state’s ten ADEPT (Assisting, Developing, and Evaluating 

Professional Teaching) Performance Standards; the National Council for the Accreditation of 
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Teacher Education (NCATE) standards, as well as the standards of specialized associations for 

which the EPP has programs: National Council for the Social Studies (NCSS); National 

Council of Teachers of English (NCTE); National Council of Teachers of Mathematics 

(NCTM); the National Science Teachers Association (NSTA); Association for Childhood 

Education International (ACEI); and the National Association for the Education of the Young 

Child (NAEYC).  Also, all standards are aligned with the EPP’s standards, which are the 

principles of the Interstate New Teacher Assessment and Support Consortium (INTASC), 

which the EPP adopted as its standards. 

Acquisition of the 21 proficiencies will ensure that all EPP completers will possess the 

knowledge, skills, and dispositions required to become teachers who are Competent, Critical 

Thinkers, Reflective Practitioners, and Caring. Moreover, the candidates will be prepared to 

facilitate learning that will have a positive impact on P-12 student achievement. The 

proficiencies are aligned with the EPP’s conceptual framework and appear below. 

 

Candidate Outcome 1: Teachers as Competent Educators. The Proficiencies are to 

 

a. understand the major concepts and processes of inquiry central to the subject area(s) of 

preparation (knowledge); 

 

b. understand verbal, nonverbal, and media/technology strategies for effective  

communication with all students and families (knowledge); 

 

c. understand how diverse cultural, ethnic, socioeconomic, gender, and exceptionality 

issues affect student learning (knowledge); 

 

d. understand the relationship among human development, teaching, and learning 

(knowledge); 

 

e. understand the interrelationship of curriculum, instruction, and assessment; 

 

f. understand the concepts related to technology (knowledge); 

 

g. understand the principles of effective classroom management to promote positive 

social, democratic, and mutually respectful behavior and purposeful learning 

(knowledge); and 

 

h. understand the philosophical, historical, and sociological foundations of education and 

implications for teaching in a diverse society (knowledge). 
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 Candidate Outcome 2: Teachers as Critical Thinkers. The Proficiencies are to 

 

a. research and use current information, theories, current information, resources, best 

practices and technologies to design and facilitate effective learning environments to 

enhance teaching and learning (skills); 

 

b. select and use a variety of instructional strategies to enhance teaching and 

learning(skills); 

 

c. plan and deliver culturally responsive teaching through differentiated instruction, 

monitoring student learning and adjusting practice based on knowledge of student 

interests, abilities, skills, experiences, and peer relationships (skills); 

 

d. use effectively appropriate classroom management strategies that promote student 

learning (skills); and 

 

e. select, design, administer, analyze, and interpret a variety of appropriate assessments, 

and use the results to enhance teaching and learning (skills). 
      
Candidate Outcome 3: Teachers as Reflective Practitioners. The Proficiencies are to 

 

a. use critical and systematical reflection on effects of discussions and actions on others to 

improve teaching practices (skills); and 

 

b. engage in inquiry, reflection, and self-assessment to improve practice (disposition); and 

 

c. value reflection as a part of professional growth (disposition). 

 

 Candidate Outcome 4: Teachers as Caring Educators. The Proficiencies are to  

 

a. respect and value all students and their diverse talents and abilities (disposition); 

 

b. demonstrate sensitivity to community and cultural norms(disposition); 

 

c. establish and maintain  high expectations for all students (disposition); and 

 

d. value collaborative efforts to enhance practice and problem solving (disposition). 

 

e. value and demonstrate fairness in all interactions with students, parents, and colleagues 

(disposition). 
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The System by which Candidate Proficiencies Are Assessed 
 

 

Assessment of Pre-Candidates and Candidates 

The following section summarizes the five levels of the Morris College Candidate Assessment 

System.  

 

Assessment Level I – Pre-Admission: Recruitment/Selection 

Population: Freshmen and sophomores who indicate that they are interested in majoring in 

Teacher Education. 

Pre-candidate data are collected at Level I from the following sources: 

 SAT/ACT scores 

 Entry-level placement 

 Freshman mid-term and semester grades 

 Participation in Program Orientation Sessions and Praxis Workshops 

 Demonstration of ethical behavior 

 Assessment of Dispositions: EDU 200: Introduction to Education (Piloted Spring 2010) 

Purpose: Data at Level I provide evidence for the Teacher Education Review Committee to 

determine a pre-candidate’s seriousness about becoming a teacher who is competent, a critical 

thinker, a reflective practitioner, and caring. 

 

Performance Assessment Level II – Requirements for applying for Admission to the 

Teacher Education Program 

 

Population: Pre-candidates who have met the criteria to be considered for admission to the 

Teacher Education Program and have submitted an Application for admission to the Teacher 

Education Program. 

Pre-candidate data are collected at Level II from the following sources: 

 Passing scores on Praxis Core 

 Sixty-one semester hours for all majors except Biology/Secondary Education which 

requires fifty-five credits. All developmental courses are excluded. 

 Cumulative grade point average of 2.60 or above 

 Interview with the Teacher Education Review Committee 
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 Satisfactory completion of a writing sample 

 Demonstration of proficiency in oral and written communication 

 Faculty recommendations (2): 1 general studies and 1 education faculty 

 Demonstration of ethical behavior  

 Submit Professional Portfolio 

Purpose: Data from Level II provide evidence for the Teacher Education Review Committee 

to determine if pre-candidates are prepared to study in the professional and major segments of 

the teacher education program. 

 

Performance Assessment Level III – Pre-Professional  

Population: Candidates who have satisfactorily completed all major and professional courses, 

except Observation and Directed Teaching Internship, the Educational Seminar, and have 

earned passing scores on all appropriate Praxis II examinations. 

 

Candidate data are collected at Level III from the following sources: 

 Cumulative grade point average of 2.60 or above 

 Interview for Clinical Practice (Directed Teaching) 

 Satisfactory completion of practicum requirements (evaluation by professor, onsite 

supervisor, self-assessments or reflections) 

 Demonstration of growth in understanding and appreciation of diversity (reflections on 

personal growth, artifacts from practica with diverse students, evaluation by onsite 

supervisor, and student work) 

 Demonstration of growth in the use and understanding of implications of technology in 

teaching (evidenced through course projects, reflections on growth and use, lesson/unit 

plans with rationale for technology use, etc.) 

 Continued satisfactory demonstration of skills and dispositions related to the conceptual 

framework 

 Satisfactory completion of Service Learning Projects 

 Portfolio review by the Teacher Education Review Committee 

 Passing scores on Praxis II and other tests required for initial teacher licensure in South 

Carolina 

 Earn grade of “C” or above in major and professional courses 
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Purpose: Data from Level III provide evidence for the Teacher Education Review Committee 
to determine the candidates’ readiness for the student teaching experience. 
 

Assessment Level IV:  Professional  

 

Population: Candidates who have been admitted to the Directed Teaching Internship. 

Candidate data at Level IV are collected from the following sources: 

 Candidate’s reflections of Directed Teaching experiences 

 Cooperating teacher’s evaluation of skills and dispositions related to the Teacher 

Education Program’s conceptual framework 

 The College Supervisor’s evaluation of the skills and dispositions related to the 

Teacher Education Program’s conceptual framework 

 Exit Review with the Teacher Education Review committee:  Successful completion 

and presentation of the professional portfolio, including evidence showcasing the 

candidate’s proficiency in skills and dispositions related to the Teacher Education 

Program’s conceptual framework (especially targeting ability to teach effectively 

students with diverse abilities, and cultures, as well as to use effectively technology to 

enhance instruction) 

 Long-Range Plan, to include unit and lesson plans  

 Summative Assisting Developing and Evaluating Professional Teaching (ADEPT) 

evaluation and conference 

Purpose: Data collected at Level IV allow the Teacher Education Review Committee to 

determine the extent to which candidates have mastered the identified competencies toward 

becoming teachers who are competent, critical thinkers, reflective practitioners, and caring.   

 

Field Experiences Defined 

To ensure that candidates have opportunities for practical experiences as they develop into 

teachers who are competent, critical thinkers, reflective practitioners, and caring, the teacher 

education program requires a minimum of 100 hours of field experiences prior to internship. 

Candidates are to complete their pre-directed teaching internship practicum hours during the 

following four field experiences: Practicum I: Type I Clinical Experience: (15 Hours of 

Observing in an Educational Setting); Practicum II: Type II Practicum: Strategies and 

Activities (10-15  hours per course in a P-K-6 School), and Practicum III: Type III Practicum: 

Methods & Materials (15- 35) hours per course in a P-12 School (Courses offered only to those 
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who are formally admitted to the Educator Preparation Program). The directed teaching 

internship is Practicum IV: Observation and Directed Teaching Internship and consists of a 

minimum of 480 hours. Consistent with the program’s conceptual framework, these field 

experiences are designed to provide opportunities for candidates to become acquainted with the 

teaching-learning process within the setting of the public school system through participation in 

a variety of incremental P-12 on-site experiences. Candidates are responsible for their 

transportation to and from all field experiences. 

 

Descriptions and Requirements for Practicum Types I-III 

Type I Practicum: Clinical Experience (15 hours of Observing in an  Educational Setting 

(assigned school)) 

The initial field experience occurs in the Type I Practicum, which is required during EDU51: 

Foundations of Education. This course is usually taken in either the second semester of the 

freshman year or the first semester of the sophomore year. This is the candidates’ first official 

field experience in which they spend 20 hours in P-12 schools.  The primary purposes of this 

experience are to provide an orientation to the classroom experience and to observe how 

teacher practitioners facilitate effective classroom management.  For many pre-candidates, this 

is the time when they determine if teaching is really the profession for them. Pre-candidates 

engage in activities such as: 

 

 correcting papers, 

 

 observing lessons taught by master teachers, 

 

 checking attendance, 

 

 reading stories to small groups, 

 

 listening to a child read a story, 

 

 attending weekly follow-through sessions with the College instructor, and maintaining a 

reflection journal. 
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Table 1 reflects the program level of the practicum, the course prefix, 

number and title, the types of activities and assessments required in the on-campus class 

and during the field experience at a P-12 school. The candidate outcomes that are 

addressed during this practicum are also listed. 

Table 1: Type I Field Experience: Practicum I:  20 Hours of Observing in an Educational 

Setting 

Program Level Course Prefix/Title Type of Assessments Candidate       

Outcomes 

Level I: Pre-

Admission: 

Recruitment and 

Selection 

EDU 251: Foundations 

of Education 
 In-course evaluations 

 Practicum Evaluation 

 Philosophy of 

Education/Teaching 

 Resume/Letter of 

Application 

 Reflection Journal 

 Caring 

 Reflective 

Practitioner 

 

 

 

Practicum II: Service Learning 

(10 hours per course in an assigned agency or school) 

Practicum II: Strategies and Activities participants are somewhat different from the participants 

in other practica; in that, this type of practicum permits not only persons who have been 

admitted to the teacher education program, but it is also open to any other person who is 

enrolled in the College.  An asterisk marks the courses in Table 2 that only teacher education 

candidates can take. 

Morris College defines Service Learning as a method by which students learn and develop 

through thoughtfully organized service that is conducted in and meets the needs of a 

community and is coordinated with an institution of higher education.  In teacher education, 

this concept has expanded to include tutoring services that may or may not be within a 

traditional school setting such as after-school tutoring programs, Head Start programs, and 

programs designed for special populations.  In this regard, pre-candidates and candidates are 

required to demonstrate knowledge by assisting with individual and small groups in traditional 

P-12 classroom settings as well as quasi-classrooms located in community-based facilities. Pre-

candidates and candidates are expected to: 

 demonstrate appropriate professional behavior, 

 use appropriate and effective verbal communication, 

 show respect for peers, teachers, and children and youth, 

 demonstrate positive and enthusiastic social skills, 
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 demonstrate an appreciation for ethnic, cultural and developmental diversity, 

 demonstrate competence in tutoring, and 

 reflect on teaching and learning. 

 

Table 2 Type II Practicum: Strategies and Activities (10-15 hours per course in a PK-6 

School) 
Course Prefix/Title Type of Assessments       Candidate Outcomes 

GSC 200: Curriculum, Instruction 

and Assessment in Science for 

Elementary Education 

 

 

GSC 201 Curriculum, Instruction 

and Assessment in Science for Early 

Childhood Education 

 

EDU 312 Curriculum, Instruction 

and Assessment in  Health and 

Physical Education for Elementary 

Education 

 

EDU 306 Behavior and 

Development of the Young Child 

 Course Evaluations 

 Lesson Plans 

 Unit Plans 

 Evaluation of 

Teaching 

 Case Studies 

 Evaluation of 

Practicum 

 Analysis of  Lessons 

 Reflection Logs 

 Competent 

 Critical Thinker 

 Reflective 

Practitioner 

 Caring 

 

Practicum III: Methods and Materials (15 -35 hours per course in a P-12 preparation 

program) 

 

All participants in the Type III Practicum must have been formally admitted into the Teacher 

Education Program before enrolling in the professional and major courses that require Type III 

Practicum experiences. During the Type III Practicum, candidates observe P-12 teachers 

teaching the content that corresponds with the professional and/or major courses in which they 

are enrolled. In addition to observing P-12 teachers, the candidates work collaboratively with 

the P-12 teachers and the college instructors to do the following:  

 develop a two-week standards-based integrated unit for a specific grade level; 

 teach  at least two standards-based lessons from the two-week unit;  

 undergo an evaluation (ADEPT) of each lesson and conference; 

 complete a reflection of at least two lessons; and 

 videotape and analyze at least one lesson. 
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Table 3 Type III Practicum: Methods and Materials: 15-35 hours per course in a P-12 

School  

 Courses offered only to those who are formally admitted to the Educator 

Preparation Program 

 

Course Prefix/Title Type of Assessments Candidate 

Outcome(s) 

* EDU 301: Curriculum, Instruction and 

Assessment for  Elementary Education 

 

*EDU 311 : Curriculum, Instruction and 

Assessment for  Early Childhood 

Education 

 

*EDU 313: Curriculum, Instruction and 

Assessment in Social Studies for 

Elementary Education 

 

*EDU 316  Curriculum, Instruction and 

Assessment in Mathematics for  Early 

Childhood 

 

*EDU 317: : Curriculum, Instruction and 

Assessment in Mathematics for 

Elementary Education  

 

*EDU 400: : Curriculum, Instruction and 

Assessment in Reading  

 

*EDU 406: Curriculum, Instruction and 

Assessment in Secondary School Science  

 

*EDU 407:  Curriculum, Instruction and 

Assessment in Secondary School Social 

Studies 

 

*EDU 413 : Curriculum, Instruction and 

Assessment in Secondary School 

Mathematics 

 

*EDU 415: Curriculum, Instruction and 

Assessment in Secondary School English 

 Course Evaluations 

 Lesson Plans 

 Analysis of 

Lessons 

 Unit Plans – 

Teacher Work 

Sample 

 Visual Displays 

 Competent 

 Critical 

Thinking 

 Reflective 

Practitioner 

 Caring 
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Agreement with Public Schools  

 

All field placements for the Teacher Education Program are made in accordance with a written 

agreement signed annually by area public school superintendents in the Sumter School District 

and the President of Morris College. The specifications of this agreement are accepted by both 

Morris College Teacher Education faculty and public school personnel.  

 

Selection of Public Schools  

 

An effort is made to arrange field experiences in public schools that reflect some element of the 

EPP’s conceptual framework and where the EPP’s pre-candidates/candidates can benefit from 

teaching experiences where faculty and administrators work cooperatively with college faculty 

and students. All public schools used for field experiences must be accredited by the Southern 

Association of Colleges and Schools (SACS).   

 

Personnel Involved in Practicum I-Practicum III  

 

In order for the field experiences to operate smoothly and to be most beneficial for pre-

candidates and candidates, a partnership is established among the college faculty, public school 

personnel, and the practicum student. Persons who fill the roles of the positions defined below 

make up the partnership team. 

 

1.  Cooperating Administrator - One who functions as an administrator in a public school 

and assumes the responsibility for coordinating the presence of practicum student on 

that particular school campus;  

 

2.  Practicum Teacher - One who teaches in a public school and undertakes the additional 

responsibility of supervising a candidate who is engaged in on-site experiences prior to 

student teaching;  

 

3.  Practicum Student - A candidate who is engaged in on-site experiences prior to 

student teaching;  

 

4.  College Supervisor - A faculty member from the EPP responsible for working with the 

practicum teacher in supervising a practicum student;  

 

6.  Director of Teacher Education - The individual who oversees the overall operations 

of the EPP, coordinates field placements,   and recommends successful program 

completers for licensure by the South Carolina State Department of Education.  
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Qualifications for Practicum Teachers  

 

Teachers who serve as practicum teachers must:  

1.  hold a valid  South Carolina Professional Certificate in their area of supervision;  

 

2. have successfully taught for at least three years and have at least two years of 

experience at the grade level and/or subject area for which supervision is assigned;  

 

2.      have a genuine desire to work with pre-service teachers;  

 

4. have been recommended, based on the aforementioned criteria, by the human resources 

officer (or designee) for service as a cooperating teacher.  

 

Reflection Log Assignment 

The Reflection Log is required for all field experiences: Practica I-III  

Pre-candidates and candidates keep a journal of feedback from evaluators/supervisors, their 

introspection, feelings, and reactions to any aspect of the teaching-learning experience. They 

reflect upon it and make decisions about the relevance of their experiences to the EPP’s 

candidate outcomes and dispositions.  

The rationale for using the Reflection Log revolves around the idea that writing is a means of 

reflection, and that reflection on experiences leads to meaningful learning. Simply put, thinking 

intensely about (reflecting upon) the things that happen during the on-site school experiences 

will help candidates become better teachers. Such reflection will allow them to isolate their 

positive experiences and behaviors, to analyze what made them positive, and to repeat them.  

Likewise, negative experiences and behaviors will be isolated, analyzed and eliminated or 

avoided. Some types of journal writing are “free form” with few or no stipulations on format or 

content. However, the reflective journal is a bit more “systematic” in that its format leads one 

through a series of questions designed to promote description, reflection, and action. The 

following are guidelines suggested to shape the form and content of the reflective journal:  

1.  Maintain a Reflection Log during each practicum and each student teaching experience.  
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2.  Write at least one entry per week in the journal (the entry should be 1 to 1 1/2 pages in 

length).  

 

3.  Each entry must consist of three parts:  

a. description of an experience (Ask the following [among other]   questions:  

 What happened?  

 What did I do? 

 What did the students do? 

  

b. reflection upon the experiences (Ask the following questions):  

 What does it mean?  

 What informed my decision?  

 How did I come to be that way?  

 

c.  decisions, conclusions, or actions on how subsequent behaviors will change as a 

result of the experience and reflection (Ask the following question):  

 How can I perform differently?  

 How can I maintain the positive and avoid the negative? 

 

3. The first entry of each week should be a description of and reflection upon a positive 

teaching experience.  

4. In the second entry each week, describe and reflect upon either a positive or negative 

experience.  

5. Instructors may add criteria to the Reflection Log. 

 

An in-school learning/teaching experience encompasses all aspects of instruction (preparation, 

planning, teaching, etc.) as well as all other relationships within the school: teacher-student(s) 

interaction; teacher-teacher interaction; teacher-administrator interaction; teacher-parent 

interaction; and teacher-central office personnel interaction. 
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Program Majors within the EPP and Program Coordinators 

To ensure programmatic continuity, the EPP has a program coordinator who oversees each of 

the EPP’s six majors (Table 1).  

 

Table 1:  Program Majors, Program Coordinators, and Contact Information 

Program Major Program 

Coordinator 

Office Location Campus Extension 

and E-mail Address 

Biology/Secondary 

Education 

Radman Ali, 

Ph.D. 

The Wilson-

Booker Science 

Building 

X3284  

rali@morris.edu 

Early Childhood 

Education 

 The H. H. 

Butler Building 

X3243 

morris.edu 

Elementary Education Elaine McClure, 

Ph.D. 

The H. H. 

Butler Building 

X3252 

emcclure@morris.edu 

English/Secondary 

Education 

 Academic Hall X3214 

@morris.edu 

Mathematics/Secondary 

Education  

Ayo Awosanya,  

Ph.D. 

The Wilson-

Booker Science 

Building 

X3174 

jawosanya@morris.edu 

Social Studies/ 

Secondary Education  

Patricia Ali, 

Ph.D. 

The Butler H. 

H.  Building 

X3250 

pali@morris.edu 
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Addendum 
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Morris College 

Educator Preparation Provider (EPP) 

Expectations for Pre-Candidates and Candidates Involved in Field Experiences 
 

The practicum and service-learning experiences are designed to provide those interested in 

becoming teachers opportunities to become acquainted with the public school system through 

participation in a variety of incremental on-site field experiences. Candidates, under the 

supervision of a master teacher, will perform as part-time teacher helpers in a regular classroom. 
 

Practica will give students some experience in a classroom setting on a regular basis, which 

should enhance professional growth and development. The Morris College EPP is committed to 

assisting students in becoming teachers who are competent, critical thinkers, reflective, and 

caring. The EPP wants to ensure that candidates begin learning early that there are bodies of 

knowledge that they must master, skills that they must effectively demonstrate, and behaviors 

that they must model if they are going to be effective practitioners. To this end, the teacher 

education EPP requires all candidates to adhere to the following guidelines during their 

practicum and service-learning experiences: 
 

 Establish a schedule with your practicum teacher or service-learning supervisor for 

reporting to your site. Submit a copy of the schedule to your college instructor. 
 

 Adhere to the schedule once it has been established. Arrive at least fifteen minutes before 

the scheduled time. Your practicum teacher or supervisor is counting on you. 
 

 Should an emergency prevent you from reporting to your assignment, notify your 

practicum teacher or service-learning supervisor immediately, preferably one day prior, 

but no later than the morning of the scheduled reporting time. 
 

 Dress professionally. Young men are to wear a shirt and tie. Young ladies are to wear 

business attire and hosiery. Refrain from wearing denim, clothes that are revealing (too 

low, plunging necklines, too short, too tight, sagging slacks, sweat pants), sneakers, 

tennis, or gym shoes.  
 

 Young ladies are allowed to wear professional earrings however, no other visible body 

piercings with jewelry are allowed. 
 

 Young men are not allowed to wear earrings or any other jewelry which requires body 

piercing.  
 

Your failure to adhere to the guidelines listed above may cause you to be removed from a 

practicum or service-learning assignment. If you are moved, you will receive a zero for that part 

of the course. 
 

Your signature indicates that you have read and understand the EPP’s expectations of you. 
 

_____________________       ______________________        ___________________________ 

Student’s Signature/Date         Instructor’s Signature/Date           Site Supervisor’s Signature/Date 
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Morris College Rubric: Practicum Evaluation Level II Type I 
ourse: EDU 251 

Instructor:    ____________________ 

Student’s Name:    __________________________ Date:  ___________________           

    

Conceptual Framework:  
Competent     Critical Thinkers      Reflective Practitioners     Caring    

  

NCATE Standards:       

Knowledge      Skills     Dispositions       

 

ADEPT Performance Standards:  

PS1      PS2     PS3     PS4     PS5     PS6     PS7      PS8          PS9_   PS10__  

 

Morris College (INTASC) Standards 

1__    2     3 _  4     5      6__    7 _    8__    9 _   10__ 

 

NAEYC Standards:         
1__    2___   3__   4___   5__ 

 

Directions:  Check the box that applies for each item and total the scores at the end of the form.  

Please provide specific comments where necessary in the appropriate boxes. 

Description of Goal Always (2) Sometimes (1) Never (0) Teacher 

Initials 

1. The candidate interacts 

appropriately with 

students. 

    

2. The candidate displays 

a warm and nurturing 

attitude 

    

3. The candidate 

demonstrates respect for 

individual/ cultural 

differences. 

    

4. The candidate interacts 

appropriately with adults 

in the school and 

classroom. 
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5. The candidate is neat in 

appearance and meets 

standards of dress for the 

school. 

    

6. The candidate arrives 

promptly and stays the 

required length of time. 

    

7. The candidate follows 

procedures for signing in 

and for notifying 

teacher/school of 

absences. 

    

8. The candidate uses 

professional oral and 

written language. 

    

Total Points     

General Comments: -

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

Total the scores.  

Use the following rating scale:  Target: 7-8      Acceptable:  5-6    Unacceptable: 0-4  

Final Rating:  __________ 

 

____________________________________     __________                       

Practicum Teacher                                   Date 

 

____________________________________     __________ 

Morris College Faculty               Date 
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Morris College Rubric: Practicum Evaluation – TYPE III 

EDU 301, EDU 311, EDU 313, EDU 316, EDU 317, EDU 400, EDU 406, EDU 407, EDU 

413, EDU 415 

Course: ________________              Instructor:  _______________________ 

Name:    ________________              Cooperating Teacher: ______________       

Date:  _______     Grade: _____        School: __________________________ 

Conceptual Framework:  

Competent    Critical Thinkers  _ Reflective Practitioners   Caring _ 

 

NCATE Attributes:       

Knowledge  Skills _  P-12 Learning _ Dispositions  _ 

 

ADEPT  Performance Standards:   

PS1       PS2     PS3    PS4    PS5    PS6    PS7    PS8      PS9     PS10 _ 

 

Morris College (INTASC) Standards 

1     2    3    4   5   6    7    8    9    10    

 

NAEYC   

1     2    3    4   5 

Directions:  Check the box that applies in each section and total the scores at the end of the 

section. 

3-Target: The candidate goes beyond what is required in demonstrating commitment to the 

students, the classroom, and to personal professional growth. 

2-Acceptable: The student meets all course and classroom requirements in an appropriate 

manner. 

1-Unacceptable: The student shows limited effort and commitment in completing course and 

classroom requirements. 

FACILITATING LEARNING Target  

(3) 

Acceptable  

(2) 

Unacceptable 

(1) 

The candidate  facilitates learning XXXX XXXXXX XXXXXXX 

Shows initiative in scheduling and completing required 

assignments 
   

Submits lesson/activity plans at least one day before 

implementation 
   

Assumes responsibility for the learning environment:    
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prepares materials, organizes the activity, cleans the area, 

returns the materials 

Demonstrates respect for individual/cultural differences    

Total    

Comments:____________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

INTERACTION WITH STUDENTS Target  

(3) 

Acceptable  

(2) 

Unacceptable 

(1) 

The candidate interacts appropriately with students XXXX XXXXXX XXXXXXX 

Observes unobtrusively    

Displays a warm and nurturing attitude and honors cultural  

diversity that students and their families bring to school  
   

Listens and responds  appropriately to students’ comments    

Anticipates conflicts/problems and takes preventive steps, 

using reflection as a tool for planning 
   

Total    

Comments:____________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

ASSESSMENT of LEARNING Target  

(3) 

Acceptable  

(2) 

Unacceptable 

(1) 

The candidate understands and uses formal and 

informal assessment 

XXXX XXXXXX XXXXXXX 

Appropriately recognizes individual student’s actions as 

indicators of progress. 

   

Total    

Comments:____________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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INTERACTIONS WITH SUPERVISORS 

COLLEAGUES and OTHERS 

Target  

(3) 

Acceptable  

(2) 

Unacceptable 

(1) 

The candidate demonstrates professional interactions 

with others 

   

Seeks feedback on performance from supervisors and 

others, using information in a reflective manner to improve 

instructional performance 

   

Shows respectful and appropriate interaction with families    

Total    

Comments:____________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

PROFESSIONAL BEHAVIOR Target  

(3) 

Acceptable  

(2) 

Unacceptable 

(1) 

The candidate demonstrates personal qualities and 

dispositions that reflect effective development as a 

professional teacher 

XXXX XXXXXX XXXXXXX 

Is neat in appearance and appropriately meets standards of 

dress for the school 
   

Arrives promptly, stays the required length of time, and 

attends the required number of times, makes up absences 
   

Follows procedure for signing in and notifying 

teacher/school of absences 
   

Completes all responsibilities as assigned    

Uses professional oral and written language.    

Total    

Comments:____________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 



Preparing Teachers who are “Competent, Critical Thinkers, Reflective Practitioners, and Caring” 
 

Fall 2004; Revised Spring 2006; Revised Fall 2008; Revised Fall 2010; Revised Summer 2014; Revised Fall 2015 

32 

Total of all sections : _______   

Scale: Target: 43-48     Acceptable: 33-42     Unacceptable: 0-41      

 

Final Rating:  _________ 

 

____________________________________    __________ 

Practicum Teacher:                                Date 

 

 

____________________________________     __________                        

Evaluator: Name and Position                           Date 
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                                    Morris College Rubric: Lesson Plan 

 

Course: ____ _________________              Instructor:    ______________________ 

 

Name: _______________________                Date:             _  __________ 

 

Conceptual Framework:  

Competent     Critical Thinkers      Reflective Practitioners     Caring    

  

NCATE Standards:       

Knowledge      Skills     Dispositions      Impact on P-12 Student Learning   

Diversity         Technology    __  

 

ADEPT Performance Standards:  

PS1     PS2     PS3     PS4     PS5     PS6     PS7      PS8         PS9__   PS10__  

 

Morris College (INTASC) Standards 

1__    2      3 _   4     5      6__   7 _   8      9 _   10 _ 

 

ACEI Standards:         

1__2a__2b__2c__2d__2e__2f__2g__2h__3a__3b__3c__3d__3e__4_√_5a_√_ 

5b_√_5c√_5d_√_ 

 

Directions:  Check the box that applies in each section and total the scores at the end of the 

section. 

3-Target: The candidate goes beyond what is required in demonstrating commitment to the 

students, the classroom, and to personal professional growth. 

2-Acceptable: The student meets all course and classroom requirements in an appropriate 

manner. 

1-Unacceptable: The student shows limited effort and commitment in completing course and 

classroom requirements. 
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 Target (3) Acceptable (2) Unacceptable (1) Score 

The candidate will 

plan a lesson using 

standard format 

The appropriate 

subject area, grade 

level and title are 

listed on the written 

plan. Standards are 

clearly and 

thoroughly 

referenced. 

Objectives are 

aligned with  

standards and unit 

goals. Materials and 

equipment are 

planned, prepared 

for use and used 

effectively. 

The appropriate 

subject area and 

grade level are 

listed. Standards are 

referenced.  

Objectives are 

aligned to standards 

and unit goals. 

Materials and 

equipment are 

planned and 

prepared for use 

during the lesson.  

The subject area is 

not appropriate. 

Standards are not 

referenced. 

Alignment of 

objectives to 

standards and goals 

is inadequate. 

Materials and 

equipment may not 

be available and 

ready to be used 

during the lesson. 

 

 Target (3) Acceptable (2) Unacceptable (10) Score 

The candidate will 

use appropriate 

and objectives that 

accommodate  

diverse student 

needs. 

Objectives are 

integrated with 

those of other 

subjects. At least 

two objectives 

address the diverse 

needs of students. 

Objectives are 

measurable and 

include affective 

and cognitive 

domains.  

Objectives are 

integrated with 

those of other 

subjects. At least 

one objective 

addresses diversity 

needs. Objectives 

are measurable.  

Integration with 

other subjects and 

meeting diversity 

needs are not 

adequately 

addressed in the 

objectives. 

Objectives are not 

measurable. 

 

The candidate will 

begin the lesson 

with review and 

anticipatory set. 

The anticipatory set 

builds upon prior 

knowledge and 

transfers to the 

objectives. The 

review is 

appropriate and   

relates to the 

previous lesson and 

topic.  Introductory 

strategies are highly 

motivating, 

engaging the 

students’ interests.  

The anticipatory set 

builds upon prior 

knowledge and 

transfers to the 

objectives. The 

review is 

appropriate and   

relates to the topic. 

The motivational 

strategies 

adequately engage 

the students’ 

interests. 

The anticipatory set 

of the lesson does 

doesn’t relate well 

to the objectives. 

The motivational 

strategies do not 

engage the students. 
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The candidate will 

develop the lesson 

with direct 

instruction 

followed by guided 

practice. 

Direct instruction 

includes an 

insightful 

presentation with 

good examples and 

a clear explanation 

of content. Guided 

practice is 

thorough. Visuals, 

demonstrations, and 

technology are used 

when appropriate. 

Direct instruction 

provides clear 

examples, and good 

explanation of 

content. Strategies 

are used to support 

instruction.  

Visuals, 

demonstrations, and 

technology are used 

when appropriate. 

Direct instruction is 

minimal and does 

not provide 

adequate practice. 

Questions and 

strategies are 

minimal and do not 

appear to fully 

support instruction 

or adequately 

address student 

needs. Technology, 

demonstrations or 

visuals are not used 

to support 

instruction. 

 

 Varied strategies 

are used to clarify, 

maintain focus and 

meet individual 

needs. Strategies 

meet diversity and 

learning style 

needs/abilities.  

Skillful questioning 

is employed as a 

tool for motivation; 

critical thinking; 

analyzing; and 

classroom 

management.  

Questions are used. 

Strategies meet 

diversity needs and 

some learning style 

needs/abilities. 

  

The candidate will 

use extended 

practice to 

reinforce learning 

and remediation 

where 

appropriate. 

Multiple strategies 

and extended 

practice are used to 

reinforce and 

extend learning.  

Remediation is 

appropriate and 

addresses 

individual student 

needs. 

Extended practice 

is used to reinforce 

learning. 

Remediation is 

appropriate and 

addresses 

individual student 

needs. 

Extended practice 

does not adequately 

reinforce learning. 

Remediation is not 

appropriate. 
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The candidate will 

measure student 

learning through 

aligning objectives 

with assessment 

and using a 

variety of 

assessment 

techniques. 

Authentic, 

performance based 

assessments are 

used along with 

traditional 

assessment for 

formative 

evaluation. 

Assessments are 

aligned with 

objectives. 

Assessments vary, 

and are designed to 

address domains for 

learning and 

student needs. 

Assessments are 

aligned with 

objectives. 

Assessments vary, 

and are designed to 

student needs. 

 Assessments are 

not aligned with 

objectives. 

Assessments do not 

vary, and are not 

designed to address 

domains for 

learning and 

student needs. 

 

The candidate will 

use reflection as a 

tool to evaluate 

and improve 

lessons. 

The candidate uses 

reflection as a tool 

to evaluate, plan 

improve  lessons 

A reflection journal 

written in narrative 

style is consistently 

is kept. 

The candidate uses 

reflection as a tool 

to evaluate lessons 

and plan improved 

lessons. 

Reflection is not 

used as a tool to 

evaluate and 

improve lessons. 

 

 Target (3) Acceptable (2) Unacceptable (1) Score 

The candidate will 

deliver a clearly 

articulated lesson. 

Voice, enunciation, 

pronunciation, and 

use of standard 

English are 

excellent. 

Voice, enunciation, 

pronunciation, and 

use of standard 

English are 

adequate with few 

errors. 

Voice, enunciation, 

pronunciation, and 

use of standard 

English are below 

standard.  Frequent 

errors are evident. 

 

The candidate will 

use varied and 

appropriate 

behavior 

management 

techniques. 

Confident use of 

varied, appropriate 

behavior 

management 

techniques are used 

to maintain student 

focus. 

Confident use of 

appropriate 

behavior 

management 

techniques is used 

to maintain student 

focus. 

Student interest and 

focus is not 

appropriately  

addressed or 

maintained. 

 

   Total  
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Individual Instructor Specifications: 

Submit a reflective paper to the instructor after teaching the lesson. 

 

Comments:____________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Directions: Total the scores. Use the following rating scale: 

 

Target: 24-27      Acceptable:  19-13   Unacceptable: 0-18        Final Rating:  __________ 

 

___________________________                    ______________ 

Evaluator: Name and Position                                          Date 

 
 

 

 

 


